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1 Aims  

  

The aim of this policy is to define what Lincoln UTC believes is the basis for effective Teaching, Learning, 

Assessment and Feedback. This document will guide teachers on what to do in order to facilitate 

progression for all students leading to excellent outcomes. This policy also gives an overview of the 

ways in which targets will be set for students’ attainment and how students’ progress will be assessed, 

monitored and reported.   

  

2 Target Setting  

•  Minimum expectation  

•  Personal target  

 

Minimum expectation  

In the absence of KS2 data for the cohort of 2025 and 2026 due to Covid disruptions, Lincoln UTC 

adopts a methodical approach to calculate the minimum expected grades for all the subjects that our 

students’ study.  

All Year 10 students will sit a baseline test in both mathematics and English within the first two weeks 

of joining the UTC. The minimum expected grades in each subject are set based on the average of their 

English and mathematics performance in these baseline tests. Also, we will refer to the published 

national statistics to help calculate minimum expected grades.  

The aim of minimum expected grades is to give a level of challenge and aspiration to our students.  

[Please note that the progress measure will not be available for the cohort of 2025 and 2026 students 

nationally.]  

In September, year 10 students will participate in an assembly to explain the term ‘minimum expected 

grade’ as well as discuss students’ personal targets/goals. This information will also be communicated 

to parents/carers by post.  

 

Personal target  

Use of English and mathematics baseline assessments, and national average figures for progress can 

only provide a rough guide to student outcomes. Students are encouraged to set their own personal 

targets for each subject they study. These will be set after discussion with subject teachers. Whilst 

targets should be aspirational, they should also be realistic. In some cases, students may have the same 

personal target as their minimum expectation.  

 

KS5 Targets  

Key Stage 5 targets will be set according to the individual student’s KS4 GCSE point score and using 

national data for KS4 to KS5 progress. Published ‘Alps’ data tables which show student progress at 

different thresholds will be used to assign targets. Targets will be set at the 75th percentile (in line with 

what would be expected for that student if he or she was in the top 25% for KS4 to KS5 progress). Alps 

generated targets are generally accepted as being appropriate in terms of level of aspiration and 

challenge and are not subject to the same concerns (inaccuracy and inappropriateness) which affect 



KS2 based targets. Key Stage 5 students do not have separate ‘minimum expectation’ and ‘personal 

targets’.  

  

  

3 Assessment measures and tracking  

Students’ attainment and progress will be formally assessed and tracked three times in each academic 

year (in addition to the ongoing assessment in lessons). Each of the three data collection points will 

generate a progress report which will be shared with students and sent to parents and carers. At each 

of these points, the measures which will be recorded are as follows:  

•  Working at grades (WAGs)  

•  Predicted grades  

•  Attitude to learning  

  

Working at grades (WAGs)  

Working at grades (WAGs) are the most important measure with which we track student progress.  

WAGs are a current performance measure. There is no predictive component within the WAG. WAGs 

should always be thoroughly evidence based. Where possible, the evidence base for producing the 

WAGs would be past paper practice using questions which come with published mark schemes and 

grade boundaries. The students should ideally complete the assessments which inform the WAGs 

under examination conditions. Assessments should be significant in terms of the length or volume of 

work required (1 hour practice tests rather than shorter tests). The marking of these key assessments 

must be moderated with records kept. Whilst the assessments may include recent topics covered by 

students (end of topic testing) they should also include some synoptic assessment of all the work 

carried out since the student embarked on the course. Over-reliance on end of topic testing inflates 

grades as students will score more highly on work that is still fresh in their mind. Ideally, tests should 

be designed to cover all work covered by the students with relative weightings for the different topics 

that are representative of what the students would get in ‘the real thing’.  

In subjects that have a coursework element, the assessment of and evidence base for the WAGs should 

include both an evaluation of coursework and of the students’ performance in the components that 

will be examined. WAGs should be based on all coursework units completed rather than just the most 

recent. The marking of coursework must be moderated with records kept. 

Predicted grades  

Predicted grades are the teacher’s prediction for the final outcome. Whilst they will be informed by 

the WAGs, they also allow for professional judgement. Predicted grades may be lower than WAGs if 

the content covered to date (on which WAGs are based) does not include more challenging topics 

which students historically do less well on. Predicted grades may be higher than WAGs if, in the 

judgement of the teacher, students are likely to improve upon their previous grades as a result of 

further exam practice, revision and engagement with intervention activities.   

The pattern may well be different for different subjects. In some subjects, such as science and maths, 

students’ performance in previous and recent topics may well be a good indicator of their likely 

performance in the terminal examinations (For instance, if the student achieved a grade 6 for the work 

that they did on ecology last term it would suggest that they would be likely to replicate this when 

answering questions on this topic in their exams). If so, it is likely that there wouldn’t be a great deal 

of difference between the WAGs and the predictions. In other subjects, such as English, the students’ 



marks may be more heavily influenced by the way in which they develop their skills over an extended 

period of time. It may be that WAGs are low throughout year 10 and the beginning of year 11 as 

students may, despite having good understanding, not yet have mastered the writing technique or 

evaluative skills required to access the higher marks. Therefore, there may be larger gaps between the 

WAGs and the predictions.  

    

Attitude to learning  

Scored on a 1 to 4 scale: Outstanding (1), Good (2), Requiring improvement (3), Inadequate (4).  

Attitude to learning covers all aspects of the students’ approach to work in lessons. It incorporates 

effort and behaviour. It should also consider the extent to which the student works well with others in 

the class and is willing to work and learn collaboratively. Judgements on attitude to learning will also 

be a reflection on the standards that students set for themselves in terms of the quality of and the 

presentation of their work. The Outstanding rating (1) should only be given to students who routinely 

impress the teacher by going above and beyond what is expected … students who are active 

participants in the lesson, who have the highest standards and a phenomenal work ethic. A student 

who is generally quiet and well behaved, who does all that is asked of them might be ‘good’ but 

wouldn’t be ‘outstanding’.  

  

 

4 Developing the student as an effective learner    

(The Ideal Student)  

  

Good and outstanding teaching is about much more than filling our students’ heads with facts and 

preparing them for examinations. It is about helping them develop and grow as individuals who will 

become effective life-long learners. If we are successful supporting our students in developing these 

skills, then the outcomes and the examination successes will follow as a consequence. As teachers, we 

must be constantly mindful of the traits and learning behaviours that we are trying to promote and 

develop. One of the most important things that we can do is to constantly reflect on our practice to 

ensure that our planning provides students with frequent and regular opportunities to practise and 

develop these skills … the skills of the ‘Ideal Student’.  

    

 

 

 

 

 

 

 

 

 

 

 

 

 



   The ideal student 

 

• Ideal students are curious. They want to make sense of the world around them. 
They have the capacity for awe, wonder and amazement. They want to 
understand everything. 
 

• They know what is important to them and ‘what makes them tick’. They arrive at 
all lessons motivated and committed. They are active participants in lessons. 
They do not rely on others (teachers) to provide their motivation. 
 

• They have high levels of personal organisation. They plan carefully and make 
good use of their time, hitting all deadlines. 
 

• They are independent and do not regard themselves as hollow vessels waiting to 
be filled with the information necessary to pass their exams. They do not wait to 
be spoon fed. They want to find things out for themselves. 
 

• They work well with others, listen to others and appreciate that they can learn 
most effectively when learning is a collaborative activity. They treat others with 
respect at all times. 
 

• They are analytical in their thinking ... able to construct a convincing argument 
for their views and opinions. They always explain their thinking and justify their 
reasoning. 
 

• They always try to connect their learning to work done before and work that they 
know is coming. They try to link all new learning … to real life contexts, to their 
own life experience and to academic work in other subjects. 
 

• They are creative thinkers who are willing to ‘think outside the box’. They are 
happy to take risks and try new things. 
 

• They set ambitious targets for themselves and are willing to do whatever it takes 
to realise these goals. They routinely review their progress towards these targets. 
They ask for feedback as part of this process. 
 

• They aren’t afraid to get things wrong. They are resilient … always ready to ‘get 
back on the horse’ and try again. They learn from their mistakes, correct all their 
work and respond positively to constructive criticism. They persevere when 
things are tough and don’t give up quickly or easily. 

  
  

  



Advice for students …  

How to become the Ideal Student  
  

1. Be curious. Try things out. Ask lots of (appropriate) questions.  

2. Think about what you want to achieve whilst at the UTC and approach every 

lesson with a positive attitude.  

3. Get organised. Plan your work and use your time productively.  

4. Take responsibility for your own learning. Try to find things out for yourself.  

5. Strike a balance between putting forward your ideas and taking the time to 

listen to others. We can all learn from listening to others.  

6. Ask yourself ‘why?’ and ‘how?’ as often as you can. Explain your thinking and 

justify your reasoning.   

7. Think about how the new things you learn link to other subjects and to real 

life situations.  

8. Have a go at doing things differently or taking a different approach.  

9. Aim high. Set challenging targets for yourself and regularly check how you are 

doing in relation to these targets.  

10. Don’t be afraid to get things wrong and make mistakes. Learn from your 

mistakes and try again.  

  

  

 

 

 

 

 

 

 

 

 

 

 

 

 

    



5 Ideal teaching  

  

1 Lessons should have clear objectives, communicated to students. Where possible, the 

relevance and importance of the lesson should be made clear by linking lessons to previous 

work, to future work and to the wider world.  

  

2 Teachers should be consistent in their dealings with students and have clearly 

communicated expectations with regards to conduct and learning behaviours. We should 

be quick to recognise, praise and reward the behaviours we would wish to promote.  

  

3 Teachers should deliberately and consciously employ a variety of teaching and learning 

styles and be open to trying new things.  

  

4 Open questions are incorporated into lesson plans wherever possible and the students’ 

responses to them are valued.  

  

5 Active, independent and collaborative learning should be encouraged (students doing 

things for themselves and thinking for themselves).  

    

6 Work set should be challenging and encourage students to live up to the high expectations 

we have in terms of both work rate and quality of work.  

  

7 Teachers should know their students as individuals and tailor the learning experience to 

meet their individual needs. There should be ample of planned opportunities during lesson 

time to allow students to recall, apply and demonstrate their knowledge and understanding 

of the topics studied.  

  

8 Lessons and learning are pacey. High pace is achieved in parallel with strong AfL practice in 

which the teacher checks for understanding before moving on … no student is left behind.   

  

9 Tasks for students are designed to allow them to fail and then learn from their mistakes in 

a safe and supportive environment.  

  

10 Constructive feedback, explicitly linked to success criteria, should be given through 

discussion and the regular, formative marking of work.  

  

  

  

  

 

 

 

    



6 Assessment and feedback  

  

Feedback is one of the most powerful tools for driving student progress. The best feedback focuses on 

the task (rather than the student) highlighting strengths in performance and identifying clear areas for 

improvement. The best feedback also includes specific advice and guidance on how the student can 

make these improvements and what they should actually do.  

Assessment and feedback comes in many guises. The most frequently used type of feedback is verbal 

feedback, whether this is from the teacher or from peers as part of collaborative learning. Ongoing 

verbal feedback should be complemented by regular self-assessment, peer-assessment and written 

feedback from the teacher after work done by the student has been marked.  

In all cases and with all types of feedback (regardless of who it comes from), it is essential that students 

are given time to respond to the comments and to act on the advice given so that progress is made 

and, importantly, so that it is seen to be made. This is a vital part of driving student motivation and 

encouraging them to value the assessment, marking and feedback process.  

For self-assessment and peer-assessment to be effective, it is vital that the teacher shares clear 

assessment criteria and, where appropriate, examination mark schemes. For this to be most effective, 

teachers may model, in class, using exemplar materials provided by the exam boards on how a level is 

reached or where marks are awarded, especially for skills-based subjects and extended coursework.  

Self and peer-assessment should be clearly labelled. Purple pen should be used for students’ own 

marking, corrections, and improvement work.  

Assessment of students’ prior learning is an essential part of good teaching and learning practice. 

Teachers should, at the beginning of lessons, check for misconceptions and gaps in students’ 

knowledge which might prevent or hinder them from accessing the new learning planned for that 

lesson. Sometimes this may be a written (recall and retrieval) exercise as a ‘starter’ activity. Sometimes 

this may be achieved by carefully considered, targeted verbal questions.  

Teachers should plan for some form of purposeful and meaningful assessments task at the end of each 

key topic / skills delivered or as a minimum of a 3-week period. Its aim is to allow diagnostic feedback 

and provide opportunities for students to respond to the teachers’ feedback and make 

improvements/corrections.  

  

Marking for Literacy:   

• All staff are responsible for the literacy skills of our students. Spelling, punctuation, grammar 

and adapting writing to the conventions of genres, are essential communication skills for the 

world of work.  

• Marking for literacy should be conducted on a regular basis, alongside the marking of the 

assessment piece of work. 

  

 

 

 

 



When marking for literacy, teachers should focus on the followings and indicate the errors students 

have made clearly using the agreed symbols:  

• SP     spellings of the subject specific terminology must be checked, and students are 
required to write down the spelling of the key terms, if corrected, in purple pen. 

• CL    use of capital letters at the start of a sentence and for all proper nouns must be 
enforced. 

Teachers are recommended to draw a box in green pen to indicate clearly marking of the assessment 

and literacy. This will reduce marking workload (marking everything in students’ exercise books) and 

students being demotivated to see large numbers of errors in a single piece of work. 

Also, teachers may consider the strategies below to promote literacy in your subject area:  

• Literacy wall where key terms are displayed  
• Key terms shown on PowerPoint presentations / whiteboard whenever a new topic is 

introduced - this can be used for recall and checking exercise in lessons 
• Dictations and definitions of key terms as a starter activity 

 

 

Marking for presentation and standards  

Students should be expected to take care with and pride in their work. All student work should be 

completed in black pen. Diagrams and graphs should be completed using pencil and a ruler. Work in 

students’ exercise books should be neat and tidy and free from graffiti / doodling. All work should be 

dated and have clear titles. Self-assessment, peer-assessment and the student’s response to teacher 

marking should be done in purple pen.   

Work done by students which is unacceptably messy and shows a lack of care should not be accepted. 

Students should, as a rule, be asked and expected to re-do work that has not been done to the 

appropriate standard.   

Whilst we are not dictating when teachers should be marking, it is highly advisable to ‘over mark’ the 

presentation of students’ work and challenge poor work towards the beginning of an academic year 

to set high expectations and promote good habits.  

 

Teacher marking   

Where possible, teacher marking should be in green. If the teacher complements his or her 

handwritten marking with the use of stickers, stamps, labels, or photocopied slips … these should also 

be green to signify that it is teacher marking (green font or black font on green paper). This expectation 

does not extend to students’ coursework that is completed and marked electronically.  

Marking should encourage a dialogue between the student and the teacher. Formative marking should 

include specific advice for individual students and, ideally, work to be done to correct, improve or build 

on the work that was marked. Student responses to marking should be completed in purple pen.  

Formative marking is likely to identify a range of errors, misconceptions, and shortcomings in students’ 

work. Where a particular mistake is made by several students, teachers should ensure that this is 

thoroughly addressed before ‘moving on’.   

There will be occasions when some students have completed the work which has been marked to such 

a high standard that they do not have any meaningful improvements to make. These students should 

be provided with a challenge question or task to work on whilst their peers are supported in making 



corrections and improvements. The challenge question or task may be related to the work which was 

marked but need not necessarily be.   

Students may encounter red comments within their work. These comments will simply address basic 

standards of presentation and will be made by members of the senior team. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix 1       - Planning for Learning  

Lincoln UTC: Learning Session Planning - Guidance for Teachers  

  

Core Expectations  

1. Every teacher will plan every learning session they teach.  

2. Teachers will have a seating plan for each of the classes they teach where specific students 

have identified needs that require them to be seated in a specific place, e.g. visually impaired 

students.       

3. The teacher will know all their students and be able to identify those who are Pupil Premium, 

SEND and EHCP. They will use a range of sources of information including baseline assessment 

data, data on SIMS, and SEND Pupil Passports.   

 

Planning for Learning  

Step 1  

Start with the end in mind. What do I want my students to have learnt by the end of the learning 

session? Identify learning milestones that are: cumulative, distributed, measurable, and clear. These 

will become your success criteria. You may choose to share these with the students and refer to them 

in the learning session so that they understand what they look like when they have achieved them.  

The success criteria will identify an area of knowledge or a skill that is being focused on in the learning 

session. This tells the students what you want them to have achieved by the end of the session.   

 

Step 2  

Plan the assessment opportunities – both within a lesson and over a period of time, such as following 

each topic/unit. How will I know what they have learnt? How will I know the impact of my teaching?  

This should not be only in the final part of the session! You may think you have taught a wonderful 

learning session, but that doesn’t always mean it has had a positive impact on their learning and 

progress. You must check regularly whether students are able to complete the work independently 

without any support and demonstrate clear understanding and knowledge of what they have learnt. 

This allows both you and the students to evaluate the progress made within a lesson and over a period 

of time.  

 

Step 3  

Think about the start of the learning session and the bigger picture. How will you connect the 

learning – back to previous learning – and forward to future learning? It is important that students 

know what they are doing and why.  How might you introduce a new topic? How will you gain their 

interest and enthusiasm?  

 

 

 

 



Check for prior learning  

It is vital that teachers routinely check that the students are secure in their prior learning 

with the knowledge that will be required to successfully complete the new learning planned 

for each session. Gaps in knowledge and misconceptions must always be identified and 

addressed before the teacher ‘moves on’.  

  

Step 4   

Plan the teaching and modelling. What knowledge and skills do you need to teach so that the students 

can tackle the assessment criteria? What will you teach / show / model / challenge them to work out? 

Here you are providing them with the scaffolding to enable them to take these new knowledge and 

skills, and practise them in the next section of the learning session. Teachers should be confident in 

providing live modelling in front of a class and explain how a level or marks are awarded.  

Good teaching should also have a clear balance between learning what (the content) of the topic and 

how (the skills) to tackle a question.  

  

Step 5  

Plan the learning activities – the deliberate practice. Here students are practising the theory and skills 

that you have just modelled to them.   

What support will students require to complete the task? Not all students have the same starting 

points and so different students will require different sorts of support and scaffolding. Make these 

explicit here.   

Plan your questioning – what will you ask the students to make them think hard with breadth, depth 

and accuracy? How will you know if they understand the concepts or not?   

What are the common misconceptions? How will you know if students are falling foul to them? What 

will you do to address the misconceptions?  

What feedback will you give the students to help them think about and further develop their 

knowledge and skills?   

Where additional adult support is available, how are they effectively included in your lesson to support 

the students who have specific SEND needs?  

  

 

 

 

 

 

 

    



Appendix 2       - Example report  
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